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Welcome to a new school year! 
 
Each year the Office of Early Childhood compiles and updates resource materials for all Early 
Childhood staff.  
 
This handbook has been revised to include the updates from last year’s Teacher/ 
Paraprofessional Handbook.  Inside you will find:  
1. Introduction 
2. Curriculum Supplements 
3. Assessment Supplements 
4. Teaching Dual Language Learners 
5. Inclusion 
6. We Love Books 
7. Resources 
 
We hope that it will provide you with useful information to assist you with time management 
and setting your classroom environment.  Additionally, you can request a copy of the complete 
Teacher’s Handbook from your Educational Program Specialist.  
 
If you have any further questions or concerns, please contact your Educational Program 
Specialist and PIRT member.  
 
We look forward to working with you to serve our children and families. 

 



 

     

 

Camden City School District 
Office of School Support – Office of Early Childhood 

 
Mission Statement 

 
The Office of Early Childhood's mission is to provide an all-inclusive, high quality early childhood 
education for preschool and kindergarten aged children who reside in Camden city 
 
We believe early childhood is a crucial time in development that requires positive experiences from 
which children can develop and grow.   
 
We will: 
 

x Provide a safe and nurturing environment where children will play, explore, experiment, and 
develop a lifelong joy for learning 

x Utilize developmentally-appropriate practice and proven research to guide instruction 
x Implement a research-based curriculum with an aligned assessment system 
x Intentionally plan lessons, activities, and experiences that promote high expectations, exceed 

standards, and build a strong academic and social-emotional foundation 
x Promote acceptance and understanding of our unique and special attributes 
x Provide an inclusive program with appropriate supports and individualized plans as needed for 

children with special needs or dual language learners 
x Develop creative thinkers and problem solvers who make good choices and develop positive self 

esteem 
x Collaborate and partner with families, health service providers, and community stakeholders 
x Provide ongoing, comprehensive professional development to early childhood professionals who 

educate and support our children and families 
 

Program Description 
 

The Camden City Early Childhood Education Program offers a nurturing environment for three 
and four-year-old children. We offer a full day program that is open year-round. The class size consists of 
15 children, one certified teacher, and one paraprofessional. The program provides a smooth transition 
from home to preschool and preschool to kindergarten. A developmentally appropriate curriculum is the 
basis of instruction throughout the district. The classroom provides a supportive and caring environment 
where children can develop a sense of trust and belonging. Children’s culture, diversity, and individual 
differences are recognized and respected. Parent concerns regarding children’s developmental progress 
are addressed and evaluated as necessary. Our goal is for our children to develop a love for learning and a 
positive attitude towards school. 

 

 
 

 



 

 

 
 

Office of Early Childhood Roles 
 
 

The Role of the Educational Program Specialist (EPS): 
The New Jersey Department of Education defines the Educational Program Specialists as "specialized 

teachers who provide and maintain high levels of quality by helping and supporting preschool teachers. Their 
primary role is to visit classrooms and coach teachers using reflective practice to improve instruction." (Quoted 
from NJDOE) The Educational Program Specialists meet with preschool teachers and paraprofessionals to 
coach/mentor them in self-reflection and improving their teaching practice, helping them strive to be the best 
teachers they can be! They also administer assessments like ECERS-3 & APEEC (classroom assessment), 
PCMI (math), and SELA (literacy) to help classrooms build upon their quality and give children the safest, most 
engaging, and educational experience possible. 
 
The Role of the Preschool (Kindergarten) Intervention and Referral Team (PIRT/KIRT) 

The Preschool (Kindergarten) Intervention and Referral Team (P.I.R.T.) is a team of professionals who 
provide support to the development of preschool-aged children in their school or childcare settings. Our mission 
is to proactively improve the social-emotional growth and development of our children in a diverse setting 
through high-quality age-appropriate interactions by empowering and educating families, teachers, staff, and 
administrators. Our members include Early Childhood Special Educators, Social Workers, a School 
Psychologists, Speech Therapists, and Early Intervention Specialists. 

PIRT (KIRT) assists teachers in developing their skills in Positive Behavior Support (PBS). "PBS is for 
children who persist in challenging behavior and do not respond to general child guidance procedures. PBS is 
an approach to developing effective and individualized interventions for children with severe challenging 
behavior. PBS was developed both from the science of applied behavior analysis and the values of child-
centered approaches to learning. In PBS, interventions are designed based on understanding the purpose of the 
challenging behavior. The positive strategies used to change behavior include teaching new skills, preventing 
the occurrence of challenging behavior, and supporting the child in achieving meaningful, long-term outcomes."  
 
The Role of the Preschool Social Workers 

The Preschool Social Workers support and empower parents and families, as well as foster relationships 
between the home, school, and community. They reach out to families, assess individual/family needs, inform 
families of community resources, and coordinate available services to improve the educational and social 
quality of children and their families. The Preschool Social Workers collaborate with the CPIS, P.I.R.T., 
teachers, other school staff, and community agencies. They also assist with recruitment, enrollment, and the 
transition process. Workshops are provided throughout the school year to educate parents, encourage parent 
involvement, and strengthen families. 
 
The Role of the Community and Parent Involvement Specialist (CPIS) 

The Community & Parent Involvement Specialist (CPIS) oversees the school district's family services 
for the Early Childhood Department. The CPIS collaborates and coordinates work with Private Child Care 
Providers and Family Workers, Preschool Social Workers, local and state agencies, and other community 
resources in developing and maintaining a partnership to improve the overall well-being of children and 
families. Some of the responsibilities of the CPIS are to assist families in placing their child (ren) in the Early 
Childhood program, monitor the recruitment, enrollment, and transition process, organize family involvement 
activities within the community, coordinate the community needs assessment, and chair the Early Childhood 
Education Advisory Council. 

 
 



 

Teacher Pacing Chart 
First Marking Period (September 6 – November 14) 
First Collection Period ( September 6 - December 7) 

❑ Prior to the Start of the School Year:   
In order to be better prepared for the school year, you may want to review some of the following: 
Creative Curriculum for Preschool, Vol. 1, Chapter 2: “The Learning Environment,” pages 55-94.  
“Beginning the Year” Teaching Guide, pages 2-10.   
The recommended My Teaching Strategies Assessment Pacing Chart.  
Unit 1 of the Second Step Curriculum.  
Review this entire document including the notes at the end and plan accordingly.  
----------------------------------------------------------------------------------------------------------------------------- ---------------- 

❑ September 4: All staff is to report to work. 

❑ September 4 - September 10: Update Class Lists and Input New Students into My Teaching Strategies. Be sure to check 
the birthdates & if it’s not correct let your Ed. Specialist know.  Be sure to complete the Home Language Survey for all 
children, input Student ID numbers as well as update the “Age or Class/Grade” for every child; Indicate if a student has 
an IEP. Note: All student demographic information MUST be completed in My Teaching Strategies as soon as the 
information is made available.  

❑ September 4 - September 25: Submit signed packing slip or Ed Data print out to EPS to verify receipt of classroom 
materials. Send a confirmation email to Brenda Mitchell (bsmitchell@camden.k12.nj.us). 

❑ September 4 - September 28: All teachers must complete the My Teaching Strategies Introduction to My Teaching 
Strategies (online training) (If not already completed) 

❑ September 4 - December 20: All teachers must complete the Interrater Reliability certification process; must complete 
all domains. PTP teachers in the 2018-2019 school year must complete the process by May 2, 2019. (If not already 
completed) 

❑ September 4 - April 30: All teachers must complete the My Teaching Strategies Professional Development on 
Objectives for Development and Learning (online training).  (If not already completed) 

❑ September 6:  All students report to their assigned school. 
 

 
September 

❑ September 3: School Closed-District Holiday/ Labor Day 

❑ September 4: First Day of School (for staff) 
Lesson Plans should reflect the use of the “Beginning the Year” Teaching Guide.  Students should have access to all 
Interest Areas with limited materials in each area.  Basic routines should begin on Day 1 to allow children to learn the 
routines.  The Second Step Curriculum should also be incorporated into classroom practices and lesson plans starting 
the first week of school.    

❑ September 4 -5: Professional Learning Day for Teachers and Paraprofessionals (Please remain at your school.) 

❑  September 10: Begin entering My Teaching Strategies documentation and assigning preliminary levels. 

❑  September 12: Update class list in My Teaching Strategies for EPS/PIRT review. 

❑ September 14: All student information forms should be collected (i.e. allergy, emergency contact, etc.) 

❑ September 17: Schedule tentative Professional Learning Community Meetings (PLCs) for the school year (at least semi-
monthly). 

❑  September 17: Office of Early Childhood Check-in- My Teaching Strategies (see check – in protocol).  

❑ September 21: Classroom schedules due to Ed. Specialists by email 

❑ September 24: PLCs should begin at all sites.  The first PLC would be a good time to discuss the teacher handbook and 
assessment pacing chart.  PLCs should continue at least semi-monthly through June. 

❑ September 24: Begin inputting SGO preliminary data. Refer to EC SGO guidance (In-district and PTP teachers only). 



 

❑ September 25: Submit signed packing slip or Ed Data print out to EPS to verify receipt of classroom materials. Send a 
confirmation email to Brenda Mitchell (bsmitchell@camden.k12.nj.us)  

❑ September 26: Back-to-School Night (In-District) 

❑ September 28: Office of Early Childhood Check-in- My Teaching Strategies (see check – in protocol). 

❑ September 28: All teachers must complete My Teaching Strategies online training Introduction to My Teaching 
Strategies (online training)  

❑ September 28: Social Workers will retrieve the completed Parent Surveys 
 

October 

❑ October 1: TPOT cycle will begin with PIRT 

❑ October 1 – February 15: Educational Program Specialists will administer Structured Classroom Observation Tools 
(ECERS-3) 

❑ October 6: Distribute Parent letters for ESI-R and collect parent/guardian signatures 

❑ October 10: Behavior and Social RFAs can be submitted to PIRT  

❑ October 12: Office of Early Childhood Check-in-My Teaching Strategies (see check-in protocol 

❑ October 15: SGOs and spreadsheet due to EPS via email (In-district & PTP teachers only) 

❑ October 15: Start administering the ESI-R assessment. 

❑ October 19: Professional Learning Day for Teachers and Paraprofessionals. 

❑ October 24: Preschool Night 

❑ October 25: Jumpstart Read for the Record 

❑ October 26:  ESI-R scores should be inputted into MTS for review.  Complete RFA for all children who score 
refer/monitor. 

❑ October 30: Office of Early Childhood Check-in- My Teaching Strategies (see check-in protocol). 

❑ October 30: Academic/motor/speech & language RFAs can now be submitted to PIRT. 

❑ October 30: Submit final SGO and spreadsheet to your school leaders and SGOs MUST be uploaded to TeachBoost. (In-
district only & PTP teachers) 
 

 
Second Marking Period (November 15 – January 30) 
Second Collection Period (December 10- March 11) 

November 

❑ November 6: School Closed – Election Day 

❑ November 8-9 School Closed – NJEA Conference 

❑ November 12: School Closed –District Holiday Veteran’s Day 

❑ November 14: Office of Early Childhood Check-in- My Teaching Strategies (see check – in protocol). 

❑ November 14: End of First Marking Period.  

❑ November 15-20: Recommended period to complete the MTS Report Card for the First Marking Period. 

❑ November 22 – 23: School Closed – Thanksgiving Day/Recess 

❑ November 26: Parent Conferences (Elementary and Family Schools) 

❑ November 27: Professional Development (90 minute session). (In-district only) 
❑ November 28-December 3: Recommended timeframe to collect any missing data for My Teaching Strategies. 

❑ November 30: Office of Early Childhood Check-in- My Teaching Strategies (see check – in protocol). 
 
 

  



 

December 

❑ December 3: Administer ESI-R rescreens 

❑ December 7: 1st CHECKPOINT COLLECTION SHOULD BE FINALIZED 

❑ December 10: Office of Early Childhood Check-in- My Teaching Strategies (see check-in protocol).  

❑ December 10: Input ESI-R rescreens into MTS 

❑ December 11: Submit signed packing slip or Ed Data print out to EPS to verify receipt of classroom materials. 

❑ December 19: Office of Early Childhood Check-in- My Teaching Strategies (see check – in protocol).  

❑ December 20: All teachers, EPS, and PIRT complete the IRR certification on MTS. 

❑ December 24 - January 1: School Closed – Winter Recess 
 
 

January 

❑ January 4: Contact EPS/PIRT if classroom orders have not been received. 

❑ January 7: Office of Early Childhood Check-in- My Teaching Strategies (see check-in protocol). 

❑ January 21: School Closed – Martin Luther King, Jr.’s Birthday 

❑ January 22-January 30: Recommended period to complete the MTS Report Card for Second Marking Period.  

❑ January 28: Office of Early Childhood Check-in- My Teaching Strategies (see check – in protocol).   

❑ January 30: End of Second Marking Period.   
 

Third Marking Period (January 31 – April 8) 
Third Collection Period (March 12 – June 12) 

February 

❑ February 1:  Professional Learning Day for Teachers and Paraprofessionals. 

❑ February 1: Camden Enrollment Opens 

❑ February 4: Office Early Childhood Check-in- My Teaching Strategies (see check-in protocol).  

❑ February 4: Input SGO data from excel spreadsheet. Refer to EC SGO guidance. (In-district and PTP teachers only) 

❑ February 15: Mid-year SGO and spreadsheet revisions MUST be completed (In-district and PTP teachers only) 

❑ February 18: School Closed – President’s Day   

❑ February 20: Office Early Childhood Check-in-My Teaching Strategies (see check-in protocol). 
 

March 

❑ March 6-10: Recommended timeframe to collect any missing data for MTS & finalize 2nd My Teaching Strategies checkpoint.  

❑ March 11: 2nd CHECKPOINT COLLECTION SHOULD BE FINALIZED  

❑ March 12: Office of Early Childhood Check-in- My Teaching Strategies (see check-in protocol).   

❑ March 22:  Professional Learning Day for Teachers and Paraprofessionals. 

❑ March 25: Office Early Childhood Check-in- My Teaching Strategies (see check-in protocol) 
 
 
 
 

 



 

 
 Fourth Marking Period (April 9- June 19) 

 
April 

❑ April 4-7: Recommended period to complete the MTS Report Card for 3rd Marking Period. 

❑ April 8: End of Third Marking Period.   

❑ April 9: Office of Early Childhood Check-in- My Teaching Strategies (see check-in protocol).  

❑ April 15: Parent Conferences (Elementary and Family Schools) 

❑ April 16: Professional Development Day 90 Minute session (In-district only) 

❑ April 19 –April 26: In-district schools closed – Spring Recess 

❑ April 30: My Teaching Strategies Professional Development on Objectives for Development and Learning (online training) 
must be completed. 

❑ April 30: SGO excel spreadsheets (run with un-finalized Snapshot Report) are due to be completed and submitted to school 
leadership. 

❑ April 30: Office of Early Childhood Check-in- My Teaching Strategies (see check-in protocol). 
May 

❑ May 2: Teachers are to submit their certificate showing that they are Reliable in MTS. If you are unable to submit your 
certificate you must have a plan of action on your PDP for completion.  

❑ May 10: Office Early Childhood Monthly Check-in (see check-in protocol). 

❑ May 10: Final day to submit any Requests for Assistance (RFAs) to PIRT. 

❑ May 13 Requisitions for the 2019-2020 school year are to be submitted to Educational Program Specialists. Please refer to 
EC ordering guidance for due dates. (In-district only) 

❑  May 23: Family Conference and Fun Day.  

❑ May 27: School Closed – Memorial Day  
    

  

 
June 

❑ June 3: Begin using the study “Getting Ready for Kindergarten” for students who will be moving up to kindergarten 
during small group. 

❑ June 3-7: Recommended timeframe to collect any missing data for My Teaching Strategies & finalize 3rd MTS checkpoint  

❑ June 7: Final SGO and spreadsheet submitted to TeachBoost (In-district and PTP teachers only). 

❑ June 12: 3rd CHECKPOINT PERIOD SHOULD BE FINALIZED 

❑ June 14: Office of Early Childhood Check-in-My Teaching Strategies (see check-in protocol).   

❑ June 17: A copy of each student’s Fourth Marking Period MTS Report Card should be placed in their cumulative folders 

❑ June 18: End of Fourth Marking Period.  Fourth Marking Period checkpoints should be finalized ( ) and MTS 
Report Card should be completed and submitted to your administrator for review by this date 

❑ June 19: Tentative Last Day of School.   
 
 
 
 
 
 
 
 



 

 
 
 

 
Notes about this Pacing Chart: 

 
DAILY: Collect Student Assessment Data for at least 3 children; Input all data and assess the children’s preliminary 
levels ( ). With approximately 40 working days in each marking period, teachers should have at least 120 
observations input by the end of each marking period when inputting at least 3 observations per day.  NOTE:  This is 
the minimum number of observations that should be input but you will need more than this in order to accurately 
assess your students on all objective/dimensions.   

 
Weekly: Utilize student assessment data from Teaching Strategies GOLD and The Creative Curriculum Teaching 
Guides to plan for differentiated instruction.   
 
Data Accountability: 
 

� Check that all child demographic information in GOLD is accurately input: 
o Home language Survey should be completed on all students 
o IEP status 
o Student ID number  
o Class level (children born between 10/2/2013 and 10/1/2014 should be in the blue band; 

children born between 10/2/2014 and 10/1/2015+ should be in the green band) 
o All other demographic information (race/ethnicity, home language, data of birth, funding 

sources, free/reduced lunch status) 
� Review the “Class Profile Report” and utilize preliminary student assessment data for lesson 

planning.  
� Review the “Documentation by Objective/Dimension” report and the GOLD Pacing chart to plan for 

continued assessment.    
� Email your PIRT Specialist and Educational Program Specialist with any updates to your class list.   
� For any students with an IEP: Conference with related service providers (such as Resource 

Teachers, Speech Therapists, Occupational Therapists, Physical Therapists, Case Manager, etc.) to 
plan for continued ongoing collaboration, set goals and discuss student progress.  
 

Changes in enrollment (new students/students leaving the program): All information in Teaching Strategies GOLD 
must be updated and notify your assigned PIRT Specialist and Educational Program Specialists of any changes to 
enrollment at any time throughout the year.  Students who leave should be “archived” in GOLD rather than deleted.   

 
Note: Any staff members who have difficulty meeting specific dates should speak with her/his Educational Program 
Specialist or PIRT Specialist prior to the date to discuss the situation.  

  
Check-in Protocol: The Office of Early Childhood check-ins, as indicated on the teacher’s pacing chart, is to ensure 
the curriculum and assessment are implemented with fidelity and as an additional accountability measure by the 
department. Check-ins typical result in additional feedback or conversations from EPS, PIRT and /or Supervisors from 
the Office of Early Childhood.  Feedback may focus on lesson planning, modifications, developmentally appropriate 
practices, quality observations and documentation, appropriate leveling, accurate data, etc.  Additional support and 
resources will be provided according to individual teacher’s needs.  
 



 

 
 

PRIVATE PROVIDER SAMPLE SCHEDULE 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

IN-DISTRICT SAMPLE SCHEDULE 
 
 

  

 

 

 

 

 

 

 

 

 
 

A blank, electronic copy of the applicable schedule will be e-mailed to you by your Educational Program Specialist.  
 



 

 
 

 

 

Division of Early Childhood Education 

 PRESCHOOL CLASSROOM CHECK-UP 
The following items help develop classroom environments conducive to advancing student learning in all subject areas and 
domains: 

Organization of Classroom Materials and Space  

- There are at least five centers in the classroom with labeled shelves/containers that are organized for independent use 
by children.  Noisy centers are not placed next to quiet centers (i.e., dramatic play and block areas should be together 
and not adjacent to the library area). 

- Children have a cozy area that is not used for active physical play where they can relax (i.e., the library area). 

- A space for privacy is set up where children can go to escape the pressures of the group. 

- Art or craft projects that result in look-alike products are rarely used.   Most of the displays on the walls are done by 
children and individualized.  The art is displayed at children’s eye level.  

- All products labeled “keep out of reach of children” are locked in a cabinet or drawer. 

- At least two types of blocks are made available to children with accessories in an area big enough for several children 
to play. 

- The dramatic play area includes a variety of themes (i.e., housekeeping, fantasy, work) and contains props representing 
diversity. 

- The nature/science area has books, games, activities, living things, and collections of natural objects for discovery.  

Daily Schedule and Routines  

- Centers are made available to children for a third of their educational day (i.e., two hours of choice/center time in a six 
hour program) to promote choice, intentional play and to reinforce children’s problem-solving and decision-making 
skills. 

- Gross motor/outside time is available daily for no less than 45 minutes in a six hour program.  There is both portable 
and stationary equipment made available that stimulate children’s skills at various levels. 

- Group times are paced appropriately based on the needs of the children (i.e., whole group time should typically be 
between 10 and 15 minutes and not more than 20 minutes). 

- Television and computer usage is limited (15-20 minutes maximum on computer for each child), appropriate, and used 
as one of many free choice activities. 

- Children are offered approximately a one hour rest period in a six hour program. 

- A wide selection of books is made available to children daily.  “Wide selection” refers to at least three examples of each 
of the following topics: fantasy; stories about people; factual; animals; science-related; cultural books; books showing 
different abilities.   

- Sand and water tables are made available on a daily basis for children with a variety of toys accessible for play. 



 

- Math-related materials are made available daily that include counting objects; measuring materials, shapes, and objects 
with written numbers. 

- Fine motor materials are available for children’s use daily such as manipulatives, art materials, puzzles, and small 
building toys. 

- Music is made available as part of free choice and group time. 

- Health practices are taught to children regularly to encourage independence (i.e., put on own smock, wash hands 
properly, etc.). 

- Children are served family style meals in their classrooms.  Both children’s and teachers’ hands are washed before 
meals; and the tables are sanitized with a soapy water solution and then bleach water solution prior to eating. 

- Transitions are smooth throughout the day without long waiting periods.  

Instructional and Assessment Approaches 

- A performance-based assessment/portfolio system is used.  Teachers collect data on each child’s development and 
learning to inform their practices to further support learning. 

- Diversity is present in the classroom through routines, play, pictures, photos, books, puzzles, games, dolls, puppets, 
music, video, and computer software. 

- Creative art is encouraged where children show individual expression in their work.  Three-dimensional art is also 
encouraged and displayed. 

- During music time, creativity is encouraged and instruments/props are accessible for children’s use. 

- Children with disabilities are included in activities and modifications are made if needed in the program for full 
participation to occur.   

Interactions and Relationship Building (Teacher-Student; Student-Student; Teacher-Family) 

- Teaching staff talk with children throughout the day about logical relationships and encourage children to reason and 
problem-solve.   Staff also have individual conversations with most of the children and ask open-ended questions. 

- Teaching staff show respect and warmth towards all children and encourage children to show respect for each other. 

- Teachers prompt children to elaborate on their conversations. 

- Teachers have informal conversations with children that demonstrate the teacher’s desire to learn more about the 
student’s interests and the experiences/background knowledge they bring to school. 

- Teaching staff constantly supervise all children and show appreciation of children’s accomplishments. 

- Teachers are sitting with the children during meal times conversing with them and acting as good role models. 

- Children are encouraged to talk with their classmates about activities throughout the day. 

- Teachers model and encourage positive interactions among children in the classroom. 

- Teaching staff use non-punitive discipline methods and involve children in resolving conflicts. 

- Parents are welcomed, and regular communication occurs between teacher and families throughout the year. 

 



 

Office of Early Childhood 
My Teaching Strategies Lesson Plan Guidance 

  
� Weekly Template: Add a box for each of the following Second Steps, Modifications, Related Services, 

Vocabulary, Reflection and SGO Progress 

� Study/Project – Indicate the Creative Curriculum Study on the Lesson Plan. 

� Interest Areas – This area should list only materials that are newly added to an Interest Area. This can 
include materials supporting the project-based study, general materials that are being rotated or literacy 
materials and props that extend a book from a read aloud. The materials only need to be listed on the day 
they are added to the Interest Area. Include one to three objectives that align to the materials provide per 
Interest Center. 

� Large Group – Should be objective-focused and include a pre-planned message or question of the day, an 
activity or a read aloud.  

� Small Group – Plan at least 2 objective-focused small groups each day. Refer to the pacing chart and 
teacher handbook for guidance and recommendations of objectives. Lessons should be modified for the 
needs (Assessment levels, Language Skills, etc) of the students in the group.  

� Read-aloud –List three (3) books in the same planning block. At least one read aloud should be planned in 
detail, including the focus of the read aloud, props, open-ended questions, or an extension activity that goes 
along with the read aloud. 1 Book can be listed as a student choice but at least 2 books need to be 
intentionally planned. Include the Book Discussion Cards when applicable. 

� Materials – If needed, list the materials for Large & Small Groups and/or Read-aloud. You do not need to 
list common items (i.e. paper, crayons, pencils, etc). 

� Outdoor Experiences – Describe the activity for gross motor and specific equipment needed (i.e. jump 
robes, balls, hula hoops, etc).  

� WOW Experiences – Describe the planned experience i.e. field trip, nature walk, neighborhood walk, 
visitor, etc. 

� Special Activities – List your Question of the Day.  In District Teachers Only: If you have Special Area 
Teachers coming into your classroom, list it here as well.  

� Related Services– Indicate time and type of services i.e. resource teachers, speech therapists, occupational 
therapists, and physical therapists. Be sure to schedule a time that the teacher and service providers will 
conference on a weekly basis (this ideally would take place for a few minutes before and after services are 
provided).    

� Second Step – Indicate details for daily implementation.  

� Family Partnership – Include family involvement plans, activities or events, including We Love Books 
and parent conferences/meetings. 

� To Do List – serves as a reminder for you and paraprofessional to do.  

� Reflection on the Week – This is where you reflect on your teaching/planning/observing for this week. 
How did it go? What will you change next time?  



 

� Vocabulary Words - List 5 vocabulary words related to the studies. (Remember: These vocabulary 
words are NOT sight words). 

� Modifications (DLL, Advanced Learners, PIRT Strategies) - Describe the strategies and modifications 
as needed/required for DLL (Dual Language Learners), Advance Learners, and PIRT strategies/supports. If 
not applicable indicate with ‘N/A’.  

� SGO Progress- in-district preschool teachers only should include in the section: SGO Progress in the 
lesson plan, the indicated demonstrated student growth based on observations and data analysis of domains 
chosen for SGOs.    

� Submit to Administration: Teaching Strategies is still working on the issue with lesson plan submission. 
In the meantime, the teachers can email or print the plans. 
x Click ‘Teach’ (top center) 
x Click ‘Week’ (top left) 
x Click ‘Print’ (left side) 
x A new window will pop up. Click ‘Submit’ (lower right) 
x The plans will open as a PDF.  Teacher can print or can save to the computer and email. 

 
� Error Code – Oops Something Went Wrong: Be sure you are using Chrome for the web browser. If the 

code continues to pop up take these additional steps: 
x Refresh the browser. 
x Completely log out of MTS and the internet. 
x Go on during a less busy time of day.  When there is high usage of the internet, the site cannot load. 
x Contact Teaching Strategies Tech Support at 1-866-736-5913. 
x Contact Mindshift at 1-888-444-4581.  Ask them to check your computers settings for any possible 

updates that may be needed, especially regarding the internet. (In-district only) 
 



 



 



 

 



 

 
INTENTIONALLY PLANNED SMALL GROUPS 

 

 
 

Small groups can be pre-planned or spontaneous. Intentional small group times should be occurring daily and 

enable you to meet a variety of specific instructional goals. Planned small groups require that you consider 

students’ individual progress in each objective along the continuum and keep skill-learning sequences in mind as 

you plan the experience (i.e. it is effective and developmentally appropriate to focus on the green and blue color 

bands as you intentionally plan for each student’s current level of knowledge).  

Small Group Check-List: 

9 Weekly planning form at hand 

9 Differentiated for the child, but the same small group lesson on plans 

9 All necessary small group materials at hand 

9 Post-it notes/clipboard/iPad for documenting 

9 10-20 minute max time limit outside of 1 uninterrupted hour of free choice 

 

 

 

 

 



 

 
SMALL GROUP GUIDANCE 

 
1. Remember to set preliminary levels (color bands ) for all children when inputting observations. 

2. Then, review the Documentation by Objective/Dimension to determine which objectives to observe. 

3. Next, utilize student assessment data weekly, from Teaching Strategies GOLD, to plan for differentiated 

instruction. Review your “Class Profile Report” and utilize preliminary student assessment data to determine 

your groupings (for small group) based on the selected objective. 

4. Refer to the Intentional Teaching Cards (ITC), for guidance on individualizing small group instruction (based on 

preliminary levels). If you are planning your own small group lesson, refer to the specific indicator level language 

for 3’s (green) and 4’s (blue) as listed within the developmental continuum (for each objective) for guidance in 

planning specific questions to extend and develop language within your small group.  See the example below. 

 
x Rhyming:  When planning for objective 15a, the small group activity should be differentiated according to 

the levels of the developmental continuum. 

x Small Group Activity: Explain that rhyming words are words that sound alike at the end. Discuss a few 

examples of rhyming words to help children recognize and identify rhymes.  Read The Itsy Bitsy Spider, 

while emphasizing the rhyming words. Read it again and prompt children to fill in the missing rhyming 

word.  

9 Yellow: Display rhyme (with pictures) to support students with reciting the rhyme.   

9 Green: Upon completion, encourage children to create new rhymes for a familiar verse.   

9 Blue: Provide students with a collection of pictures to sort into rhyming pairs.  Questions: Can 

you tell me what you did?  What can you tell me about rhyming words? How did you know 

which words rhyme? 
  

 

 

 



 

Welcome to the 2018-2019 School-Year! 
 

Please refer to the table below which, summarizes the My Teaching Strategies collection periods, assessment and reliability and the 
Preschool Daily Schedule.   

 
  

My Teaching Strategies  
 

 
Collection Periods 

 

 
In order to promote the optimal development, growth and learning of our students, we will continue to assess 
our students ongoing on all objectives and dimensions of My Teaching Strategies in 3 collection periods.   

 
 
 
 
 
 
 
 
 
 
 

Recommended 
Assessment Pacing 

Chart 

 
In addition to the Types of Documentation and Teacher Pacing Chart, we are providing the My Teaching 
Strategies Assessment Pacing Chart on the following pages. 
 
This My Teaching Strategies Assessment Pacing Chart is not required, but it is strongly recommended that you 
use this or another system to ensure that you will be on track with assessing your students and planning for 
differentiated instruction.  
 
Some explanations for the way that this pacing chart was organized: 

x Physical, Language, and English Language Acquisition objectives are embedded into everything 
children do, and they can be easily observed at any time.     

x Social-Emotional and Cognitive objectives are paced out to ensure that teachers are planning for 
assessment of those skills.   

x Literacy and Mathematics Objectives are best taught and assessed within Small Group Instruction 
and are, therefore, paced out on a weekly basis to facilitate small-group instruction planning. 

x Your colleagues worked toward grouping objectives together that are likely to be taught and 
assessed together.  

x Included is a crosswalk between My Teaching Strategies and the ESI-R that will help teachers utilize 
ESI-R data when assessing students.   

 
 

Reliability 

 
Teachers (excluding teachers who are new to Camden City’s preschool program this year) who have not 
completed the My Teaching Strategies reliability process should complete and submit proof (certificate) of 
reliability by May 2, 2019.  Those teachers who have not completed reliability must include My Teaching 
Strategies GOLD reliability as one of their PDP goals for the 2019-2020 school year.   
 

 
 

 
 

 
Preschool Schedule 

 
 
 

Free Choice 

 
There must be one hour of uninterrupted Free Choice with learning center embedded adult-child interaction.  
During this time both teacher and paraprofessional must be observed interacting with children in their learning 
centers.  
* No small group should occur during the uninterrupted hour. 
 

 
Small Group 

 
Must occur daily and take place during Free Choice.  It may not exceed 20 min.   
Small group should not occur during the uninterrupted hour of Free Choice. 
 

 
Use of Technology 

 
15 minutes maximum per day per child; total 30 minutes maximum per week per child.   
This includes all technology in the classroom (excludes whole group SMARTBoard use). 
 



 

 
 
 

Types of Documentation for Teachers Using 
Teaching Strategies GOLD 

 
 

All student portfolios must include a variety of documentation types.  All documentation should be collected on an ongoing 
basis and reflect a diverse array of interactions and situations throughout the school day. 
 
Anecdotal Record 
A written record of what children say and do.  This should be objective, factual, strength-based and related to objectives and 
dimensions.  Note what children have done independently or what they have done with assistance (through scaffolding).   
 
On-the-Spot Checklist 
Note a child’s level of functioning on an objective/dimension on a specific date.  These are most appropriate for objectives that 
children can demonstrate competence in a specific moment, such as how high a child can count. On-the-spot checklists can be 
printed directly from the Teaching Strategies GOLD website for the following objectives and dimensions: 4, 5, 6, 7, 15, 16, 17, 
18, 19, 20, 21, 22, and 23.  They must be accompanied by an additional form of documentation (i.e. anecdotal notes, photos, 
etc.) 
 
Direct Assessment 
This is an activity that a teacher sits down with a student one-on-one performs an assessment directly related to an objective or 
skill.  One example of this is the Marie Clay alphabet assessment.  These should be relatively fast-paced and tailored to an 
appropriate level for children’s ages and development.   These are specifically good for a “pre-” and “post-tests.”  
 
Photograph 
A photograph may be appropriate documentation for certain objectives and may provide all or most of the information 
necessary to assess a child on one or multiple objectives.  If the information is visibly apparent from the photo, no other 
documentation is necessary; however, a teacher may wish to add a brief summary to provide background information, which 
may make for a richer assessment and allow for assessment on more objectives than are visible in the photograph. 
 
Video clip 
Video clips provide even further depth than a photograph by adding movement and sound to a visual depiction.  Again, a 
teacher only need add background information to a video clip.  If everything being assessed is visible in the video clip, no 
additional information is necessary. 
 
Reflection 
Reflections may be appropriate for certain social/emotional or cognitive objectives; they are a teacher’s reflection over a period 
of time of a child’s growth or development.  For example, a teacher may notice that over several months, a child has formed a 
relationship with a specific best friend and has begun to change his or her approach to learning.  These may not be things that 
are as easily noticed or documented in the moment, but rather the observant and reflective teacher is able to note-with piece of 
anecdotal evidence- that a child is developing along an objective/dimension.  These should still remain objective and factual.  
The following is an example:  
 

Over the past few weeks, Kyle and Sarah have been playing together most afternoons.  One day last week, Sarah was 
out, and Kyle was quieter than normal and chose to play alone in the library, but when Sarah returned the following 
day, he played with her again.  In conversation, Kyle has referred to Sarah as his best friend. 
 

Work Sample 
Scanning or photographing a child’s work sample may provide great insight into many things, particularly, a child’s ability to 
represent thoughts, the connection between the spoken and written word, story-telling and fine motor skills.  If the work sample 
tells the entire story, no additional notes are necessary, but it may be helpful to add some details, such as child’s dictation or 
description or some other background information about the work sample. 

 



 

 
 
 

My Teaching Strategies OBSERVATION/ASSESSMENT RUBRIC 
 

We strive for "Refining!" 
 

Follow the rubric's "Refining" column to assure that each observation and assessment you make is authentic, 
honest, strong, and supportive of the objectives you observed. This will make your assessment process much 

easier! 
 

KEY:           J = abbreviated name of child           T = Teacher 
 

Objectives directly 
connect to the 
observed situation 

Beginning Progressing Refining 
EXAMPLE EXAMPLE EXAMPLE 

J sang Twinkle, Twinkle 
Little Star. 

The class was singing 
Twinkle, Twinkle Little 
Star after T asked them 
to sing with her. J sang 
with her friends. 

The class sang Twinkle, 
Twinkle Little Star after T 
asked them to sing with 
her. J sang with her 
friends while clapping on 
each syllable, missing 
only a few syllables, and 
swaying back and forth 
with the peer next to 
her. 

Obj. observed Obj. observed Obj. observed 
2c, 8b, 15a, 15c 2c, 8b, 15a, 15c 2c, 8b, 15a, 15c 

Issues Issues Issues 
No evidence of 
interacting with peers 
(2c), following directions 
(8c), or 
noticing/discriminating 
smaller and smaller units 
of sound (15c). No detail 
for making an 
assessment. 

No evidence of 
noticing/discriminating 
smaller and smaller units 
of sound (15c). Perhaps 
there could be more 
detail to help when 
making assessments. 

None. 

Assessments 
match the 
observed objective 

Beginning Progressing Refining 
EXAMPLE EXAMPLE EXAMPLE 

J asked to sleep. J said that she needed to 
go to sleep. 

J said, "I need go nap." 

Obj. observed Obj. observed Obj. observed 
9c 9c 9c 

Issues Issues Issues 
Not enough information 
to make an assessment. 

More information than 
"1" observation, but still 
not enough information 
to make an assessment. 

None. Easily assessable 
as "Level 4." 



 

 Camden City School District Office of Early Childhood 
My Teaching Strategies Assessment Pacing Chart 2018-2019 

First Collection Period (September 6-December 4) 

Week  Week of Social-
Emotional 

Development 

Physical 
Development 

Cognitive 
Development 

Language Development Literacy Mathematics 

1 9/10/2018 1a. Manages 
feelings 
1b. Follows limits 
& expectations 
1c. Takes care of 
own needs 

 
 

 
 

8a. Comprehends language 
8b. Follows directions 
9a. Uses expressive vocabulary 
9b. Speaks clearly 
9c. Uses conventional grammar 
9d. Tells about time or place 
10a. Engages in conversation 
10b. Uses social rules of language 

18a. Interacts during 
read-alouds. 
 

 

2 9/17/2018  4. 
Demonstrates 
traveling skills 
 

11a. Attends & 
engages 
11b. Persists 
11c. Solves 
problems 
11d. Shows 
curiosity & 
motivation 
11e. Think flexibly 

 
 
*Observations for objectives 
8a-10b will be ongoing 
throughout the entire 
collection period. 

18b. Uses emerging 
reading skills 
18c. Retells stories 

20a. counts 

3 9/24/2018 2a. Establishes 
positive 
relationships 
2b. Responds to 
emotional cues  
2c. Interacts with 
peers 
2d. make friends 

5. 
Demonstrates 
balancing skills 

14a. Thinks 
symbolically 
14b. Engages in 
socio-dramatic 
play 

 
*Observations for objectives 
8a-10b will be ongoing 
throughout the entire 
collection period. 

15a. Notices and 
discriminates rhyme 
15b. Notice 
and discriminates 
alliteration 

21a. Understands 
spatial 
relationships 

4 10/1/2018   12a. Recognizes & 
recalls 
12b. Makes 
connections 

*Observations for objectives 
8a-10b will be ongoing 
throughout the entire 
collection period. 

17a. Uses & appreciates 
books 
17b. Uses print concepts                            

20b. Quantifies      
20c. Connects 
numerals & 
quantities 

5 10/08/2018 
 

3a. Balances 
needs/rights of 
self/others 
3b. Solves social 
problems. 

6. 
Demonstrates 
gross motor 
skills 
7b. Uses 
writing drawing 
tools 

  
*Observations for objectives 
8a-10b will be ongoing 
throughout the entire 
collection period. 

16a Identifies letters                           
16b. Letter sound 
knowledge      
 
 

21b. Understand 
shapes 

6 10/15/2018  7a. 
Demonstrates 
fine-motor 
strength 
 

13. Uses 
classification skills 

*Observations for objectives 
8a-10b will be ongoing 
throughout the entire 
collection period. 

19a. Writes name 
19b. Writes to convey 
meaning 

22. Compares and 
Measures 

7 10/22/2018 
 

1a. Manages 
feelings 
1b. Follows limits 
& expectations 
1c. Takes care of 
own needs 

4. 
Demonstrates 
traveling skills 
 

14a. Thinks 
symbolically 
14b. Engages in 
socio-dramatic 
play 

*Observations for objectives 
8a-10b will be ongoing 
throughout the entire 
collection period. 

15c. Notices & 
discriminates phonemes 

 

8 10/29/2018  5. 
Demonstrates 
balancing skills 
 

 *Observations for objectives 
8a-10b will be ongoing 
throughout the entire 
collection period. 

18a. Interacts during 
read-alouds. 
18b. Uses emerging 
reading skills 
18c. Retells stories 

20a. counts 

9 11/05/2018 2a. Establishes 
positive 
relationships 
2b. responds to 
emotional cues  
2c. Interacts with 
peers 
2d. make friends 

 11a. Attends & 
engages 
11b. Persists 
11c. Solves 
problems 
11d. Shows 
curiosity & 
motivation 
11e. Think flexibly 
 
 

 
*Observations for objectives 
8a-10b will be ongoing 
throughout the entire 
collection period. 

15a. Notices and 
discriminates rhyme 
15b. Notice 
and discriminates 
alliteration 

21a. Understands 
spatial 
relationships 



 

10 11/12/2018 
 

 6. 
Demonstrates 
gross-motor 
skills 
7b. Uses 
writing drawing 
tools 
 

12a. Recognizes & 
recalls 
12b. Makes 
connections 

 
*Observations for objectives 
8a-10b will be ongoing 
throughout the entire 
collection period. 

17a. Uses & appreciates 
books 
17b. Uses print concepts                            

20b. Quantifies      
20c. Connects 
numerals & 
quantities 

11 11/19/2018 3a. Balances 
needs & rights of 
self & others 
3b. Solves social 
problems. 

 13. Uses 
classification skills 

*Observations for objectives 
8a-10b will be ongoing 
throughout the entire 
collection period. 

16a Identifies letters                           
16b. Letter sound 
knowledge      

21b. Understand 
shapes 

12 11/26/2018  7a. 
Demonstrates 
fine-motor 
strength 

 *Observations for objectives 
8a-10b will be ongoing 
throughout the entire 
collection period. 

19a. Writes name 
19b. Writes to convey 
meaning 
15c. Notices & 
discriminates phonemes 

22. Compares & 
Measures 

13 12/3/2018 Collect any missing data; finalize by December 4 
 

 



 

 

Camden City School District Office of Early Childhood 

My Teaching Strategies Assessment Pacing Chart 2018-2019 

Second Collection Period (December 5-March 12) 

Week  Week of Social-Emotional 
Development 

Physical 
Development 

Cognitive  
Development 

Language Development Literacy Mathematics 

1 12/10/2018 
 

1a. Manages feelings 
1b. Follows limits & 
expectations 
1c. Takes care of 
own needs 

  8a. Comprehends language 
8b. Follows directions 
9a. Uses expressive vocabulary 
9b. Speaks clearly 
9c. Uses conventional grammar 
9d. Tells about time or place 
10a. Engages in conversation 
10b. Uses social rules of language 

18a. Interacts 
during read-
alouds. 

 

2 12/17/2018 
 

 4. Demonstrates 
traveling skills 
 

11a. Attends & 
engages 
11b. Persists 
11c. Solves problems 
11d. Shows curiosity & 
motivation 
11e. Think flexibly 

 
*Observations for objectives 
8a-10b will be ongoing 
throughout the entire collection 
period. 

18b. Uses 
emerging 
reading skills 
18c. Retells 
stories  

20a. counts 

3 1/02/2019 
 
 

2a. Establishes 
positive relationships 
2b. Responds to 
emotional cues  
2c. Interacts with 
peers 
2d. make friends 

5. Demonstrates 
balancing skills 
 

14a. Thinks 
symbolically 
14b. Engages in socio-
dramatic play 

 
*Observations for objectives 
8a-10b will be ongoing 
throughout the entire collection 
period. 

15a. Notices 
and 
discriminates 
rhyme 
15b. Notice 
and 
discriminates 
alliteration 

21a. 
Understands 
spatial 
relationships 

4 1/07/2019 
 
 

  12a. Recognizes & 
recalls 
12b. Makes 
connections 

 
*Observations for objectives 
8a-10b will be ongoing 
throughout the entire collection 
period. 

17a. Uses & 
appreciates 
books 
17b. Uses print 
concepts                            

20b. Quantifies      
20c. Connects 
numerals & 
quantities 

5 1/14/2019 
 
 

3a. Balances needs & 
rights of self & 
others 
3b. Solves social 
problems. 

6. Demonstrates 
gross-motor skills 
7b. Uses writing 
drawing tools 

 

 *Observations for objectives 
8a-10b will be ongoing 
throughout the entire collection 
period. 

16a Identifies 
letters                           
16b. Letter 
sound 
knowledge      

21b. Understand 
shapes 

6 1/21/2019 
 
 

 7a. Demonstrates 
fine-motor 
strength 
 

13. Uses classification 
skills 

 
*Observations for objectives 
8a-10b will be ongoing 
throughout the entire collection 
period. 

19a. Writes 
name 
19b. Writes to 
convey 
meaning 

22. Compares & 
Measures 

7 1/28/2019 
 
 

1a. Manages feelings 
1b. Follows limits & 
expectations 
1c. Takes care of 
own needs 

4. Demonstrates 
traveling skills 

14a. Thinks 
symbolically 
14b. Engages in socio-
dramatic play 

*Observations for objectives 
8a-10b will be ongoing 
throughout the entire collection 
period. 
 

15c. Notices & 
discriminates 
phonemes  

 

8 2/04/2019 
 
 

 5. Demonstrates 
balancing skills 
 

 *Observations for objectives 
8a-10b will be ongoing 
throughout the entire collection 
period. 

18a. Interacts 
during read-
alouds. 
18b. Uses 
emerging 
reading skills 
18c. Retells 
stories 

20a. Counts 

9 2/11/2019 
 
 

2a. Establishes 
positive relationships 
2b. Responds to 
emotional cues  
2c. Interacts with 
peers 
2d. make friends 

 11a. Attends & 
engages 
11b. Persists 
11c. Solves problems 
11d. Shows curiosity & 
motivation 
11e. Think flexibly 
 
 

 
*Observations for objectives 
8a-10b will be ongoing 
throughout the entire collection 
period. 

15a. Notices 
and 
discriminates 
rhyme 
15b. Notice 
and 
discriminates 
alliteration 

21a. 
Understands 
spatial 
relationships 



 

10 2/18/2019 
 

 6. Demonstrates 
gross-motor skills 
7b. Uses writing 
drawing tools 
 

12a. Recognizes & 
recalls 
12b. Makes 
connections 

*Observations for objectives 
8a-10b will be ongoing 
throughout the entire collection 
period. 

17a. Uses & 
appreciates 
books 
17b. Uses print 
concepts                            

20b. Quantifies      
20c. Connects 
numerals & 
quantities 

11 2/25/2019 
 

3a. Balances needs & 
rights of self & 
others 
3b. Solves social 
problems. 

 13. Uses classification 
skills 

 
*Observations for objectives 
8a-10b will be ongoing 
throughout the entire collection 
period. 

16a Identifies 
letters                           
16b. Letter 
sound 
knowledge      

21b. Understand 
shapes 

12 3/04/2019  7a. Demonstrates 
fine-motor 
strength 
 

 *Observations for objectives 
8a-10b will be ongoing 
throughout the entire collection 
period. 

19a. Writes 
name 
19b. Writes to 
convey 
meaning 
15c. Notices & 
discriminates 
phonemes 

22. Compares & 
Measures 

 
13 

 
3/11/2019 

 
Collect any missing data; finalize by March 12 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

Camden City School District Office of Early Childhood 

My Teaching Strategies Assessment Pacing Chart 2018-2019 

Third Collection Period (March 13-June 11) 

 

 

 

Week  Week of Social-Emotional 
Development 

Physical 
Development 

Cognitive 
Development 

Language Development Literacy 
 

Mathematics 

1 3/18/2019 
 
 
 

1a. Manages feelings 
1b. Follows limits & 
expectations 
1c. Takes care of own 
needs 

  8a. Comprehends language 
8b. Follows directions 
9a. Uses expressive vocabulary 
9b. Speaks clearly 
9c. Uses conventional grammar 
9d. Tells about time or place 
10a. Engages in conversation 
10b. Uses social rules of language 

18a. Interacts 
during read-
alouds. 
18b. Uses 
emerging 
reading skills 
18c. Retells 
stories 
 

 

2 3/25/2019 
 
 
 

 4. Demonstrates 
traveling skills 
 

11a. Attends & 
engages 
11b. Persists 
11c. Solves 
problems 
11d. Shows 
curiosity & 
motivation 
11e. Think flexibly 
 

 
*Observations for objectives 
8a-10b will be ongoing 
throughout the entire 
collection period. 

 15a. Notices and 
discriminates 
rhyme 
15b. Notice 
and 
discriminates 
alliteration 

20a. counts 

3 4/01/2019 
 
 
 

2a. Establishes positive 
relationships 
2b. Responds to 
emotional cues  
2c. Interacts with peers 
2d. make friends 
 

5. Demonstrates 
balancing skills 
 

14a. Thinks 
symbolically 
14b. Engages in 
socio-dramatic play 

 
*Observations for objectives 
8a-10b will be ongoing 
throughout the entire 
collection period. 
 

17a. Uses & 
appreciates 
books 
17b. Uses print 
concepts                            

21a. Understands 
spatial 
relationships 

4 4/08/2019 
 

  12a. Recognizes & 
recalls 
12b. Makes 
connections 

 
*Observations for objectives 
8a-10b will be ongoing 
throughout the entire 
collection period. 
 

 16a Identifies 
letters                           
16b. Letter 
sound 
knowledge      

20b. Quantifies      
20c. Connects 
numeral & 
quantities 

5 4/15/2019 
 
 

3a. Balances needs & 
rights of self & others 
3b. Solves social 
problems. 

6. Demonstrates 
gross-motor skills 
7b. Uses writing 
drawing tools 
 

  
*Observations for objectives 
8a-10b will be ongoing 
throughout the entire 
collection period. 
 

19a. Writes 
name 
19b. Writes to 
convey meaning      

21b. Understand 
shapes 

6 4/29/2019  7a. Demonstrates 
fine-motor 
strength 
 

13. Uses 
classification skills 

 
*Observations for objectives 
8a-10b will be ongoing 
throughout the entire 
collection period. 
 

 15c. Notices & 
discriminates 
phonemes 

22. Compares & 
Measures 

7 5/06/2019 
 

1a. Manages feelings 
1b. Follows limits & 
expectations 
1c. Takes care of own 
needs 

4. Demonstrates 
traveling skills 
 

14a. Thinks 
symbolically 
14b. Engages in 
socio-dramatic play 

 
*Observations for objectives 
8a-10b will be ongoing 
throughout the entire 
collection period. 
 

18a. Interacts 
during read-
alouds. 
18b. Uses 
emerging 
reading skills 
18c. Retells 
stories 
 

20a. counts 



 

 

 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 

8 5/13/2019 
 
 
 

 5. Demonstrates 
balancing skills 
 

 *Observations for objectives 
8a-10b will be ongoing 
throughout the entire 
collection period. 

 

15a. Notices and 
discriminates 
rhyme 
15b. Notice 
and 
discriminates 
alliteration 

21a. Understands 
spatial 
relationships 
 

9 5/20/2019 2a. Establishes 
positive 
relationships 
2b. Responds to 
emotional cues  
2c. Interacts with 
peers 
2d. make friends 

 11a. Attends & 
engages 
11b. Persists 
11c. Solves problems 
11d. Shows curiosity 
& motivation 
11e. Think flexibly 

 
*Observations for objectives 
8a-10b will be ongoing 
throughout the entire 
collection period. 

17a. Uses & 
appreciates 
books 
17b. Uses print 
concepts                            

21b. Understand 
shapes 

10 5/27/2019  6. Demonstrates 
gross-motor 
skills 
7b. Uses writing 
drawing tools 
 

12a. Recognizes & 
recalls 
12b. Makes 
connections 

 
*Observations for objectives 
8a-10b will be ongoing 
throughout the entire 
collection period. 
 

16a Identifies 
letters                           
16b. Letter 
sound 
knowledge      

20b. Quantifies      
20c. Connects 
numerals & 
quantities 

11 6/03/2019 3a. Balances needs 
& rights of self & 
others 
3b. Solves social 
problems. 

7a. 
Demonstrates 
fine-motor 
strength 
 

13. Uses 
classification skills 

 
*Observations for objectives 
8a-10b will be ongoing 
throughout the entire 
collection period. 

19a. Writes 
name 
19b. Writes to 
convey meaning 
15c. Notices & 
discriminates 
phonemes 

22. Compares & 
Measures 

 
12 

 
6/10/2019 

 

 
Collect any missing data; finalize by June 11 

 



 

The following charts link each ESI-R section and questions with the related Teaching Strategies GOLD 
objectives. 

 
ESI-P (3:00-4:5 years) 

 

Section Question Objective 

1A-Block Building 
 

1 
 
 
2 
3 

7a Fine Motor Uses Fingers & 
Hands 
 
7a Fine Motor Uses Fingers & 
Hands, 11c Solves Problems 
 

1B Copy Forms 1 
2 
3 
4 

7b Fine Motor Uses Fingers & 
Hands 

1-C Draw a Person (DAP)  7b Fine Motor Uses Fingers & 
Hands 

1-D Visual Sequential 
Memory 

1 
2 

12a Recognizes & Recall 

2-A Number Concept 1 
2 

 

20b Quantifies  
20a Counts (1:1) 

2-B Verbal Reasoning  9a Uses Expressive Vocabulary 
9b Speaks Clearly 
9c Uses Conventional Grammar 
9d Tells about another Time or 
place 
10b Uses social rules of language 
12a Recognizes & Recalls 
21b Understands Shapes 

2-C Verbal Reasoning  12a Recognizes & Recalls 
 

3-A Jump and III-B Walk On 
the Line, III-C Balance, III-D 

Hop 

 4 Demonstrates Traveling Skills 
5 Demonstrates Balancing Skills 
 

Every Question  8a Comprehends Language 
8b Follows Direction 
11a. Attends/ Engages 

 
 
 
 



 

 
 

ESI-K (4:6-5:11 years) 
 

Section Question Objective 
1A-Block Building 
 

1 
 
 
2 

7a. Fine Motor/Uses Fingers and 
Hands 
 
7a. Fine Motor/Uses Fingers and 
Hands  
11c. Solves Problems 
 

1B-Copy Forms 1, 2, 3, 4 7b. Uses Writing and Drawing Tools 
 

1C-Draw a Person (DAP)  7b. Uses Writing and Drawing Tools 
 

1D-Visual Sequential Memory 1, 2 12a. Recognizes and Recalls 
 

2A- Number Concept 1 
 
2 

20a. Counts 
 
20b. Quantifies 
 

2B-Verbal Expression  9a. Uses Expressive Vocabulary 
9b. Speaks Clearly 
9c. Uses Conventional Grammar 
9d. Tells About Time or Place 
10b. Uses social rules of language 
12a. Recognizes/Recalls 
 

2C-Verbal Reasoning  12a. Recognizes/Recalls or NO 
OBJECTIVE 

 
3A-Balance   5. Demonstrates Balancing Skills 

 
3B-Hop  5. Demonstrates Balancing Skills 

 
3C-Skip  4. Demonstrates Traveling Skills 

 
Every Question  8a. Comprehends Language 

8b. Follows Directions 
11a. Attends/Engages 

 
 
 
 
 



 

  

Back-to-School Night Tips 

Back-to-School Night is a wonderful opportunity to build (or reinforce) positive relationships with the parents, families 
and guardians of your students.  It is also a convenient time for families to meet and to set expectations for the year.  

 
1. Prior to Back-to-School Night, provide families with school information packets including forms to be returned as 

well as school and classroom rules and expectations. This gives families the opportunity to review expectations and 
come to the conference with a better understanding of classroom and school procedures or questions if needed. 
 

2. Make a positive and powerful connection with families by introducing yourself with a friendly smile and warm 
welcome.  Consider inviting families to visit and volunteer in the classroom.  
 

3. Points to discuss include: 
x High-quality preschool experiences and developmentally appropriate practice 
x Free choice and how children learn through play 
x Classroom environment 
x Creative Curriculum and Teaching Strategies Gold 

o Current study as well as future studies 
o Development and Learning reports and conferences 

x Daily schedule as well as school and classroom routines 
x Updated contact information 
x Emergency pick up &/ dismissal 
x Communication 

o Share school email addresses and phone number 
o Provide Remind App information (if needed) 
o Provide communication note books (if needed) 

 
4. Provide family resources such as activities from the Creative Curriculum System for Preschool Family Connection 

CD or TSGOLD’s recommended activities.   
 

5. Provide an index card for families to write important information that you need to know i.e. allergies, contact 
information, special needs, concerns or anxieties.  
 

6. If time allows for private conversations, ask families to share any important information that they want you to know 
i.e. child’s likes/dislikes, strengths/areas of needs, past school experience and background. 

 
7. Remember the sign-in sheets! 

x For families who attended: Send a thank you note and remind them to contact you with any questions or 
concerns. 

x For families who were unable to attend: Send a friendly note indicating that they were missed, provide any 
relevant handouts or resources and remind them to contact you with any questions or concerns. 

Please refer to the Office of Early Childhood Teacher/Paraprofessional Handbook and Creative Curriculum for more 
details.  Early Childhood Specialists are available for additional support. 

An apple for the teacher is really nothing new; except when you remember parents are teachers too. 
 
 



 

 
 

Family Communication 

 
The Office of Early Childhood encourages teaching staff to communicate with their students’ family members 

for the benefit of improved relationships with the students, to strengthen partnerships, and keep families abreast 

of their children’s growth and development. In recent years, the use of technology has helped to increase this 

ongoing collaboration between teachers and families.  The use of technology applications, such as Classroom 

Dojo and Remind Me, can be effective tools when communicating with families. In order to communicate with 

families using any technology application, please be sure that all appropriate district forms have been completed 

prior to its use (i.e. Talent and Release Form).  

 

Five Appropriate Ways to Use “Remind Me” & “Classroom Dojo”: 

x Provide updates to families   
 

x Upload Classroom Newsletter 
 

x Send Reminders (field trips, ½ day dismissal, classroom announcements)  
 

x Two-way communication between teacher and families 
 

x Highlight classroom celebrations or activities 
 

Please note: Using these apps for behavior modification (rewarding/removing points) is not supported by early 

childhood research or best practice.  Contact your PIRT specialist for guidance and strategies that align with 

PBS and Second Steps to promote positive social-emotional growth and support for children that demonstrate 

challenging behaviors.  

 

 

 

 

 



 

 
Family Conference Checklist 

 

 
 
 

❑ Print the Report Card (select 2-3 objectives from each domain). THIS DISTRICT APPROVED 
REPORT IS MANDATORY! 
 

❑ Summarize the strengths of each student. 
 

❑ Provide families with the MTS assessment forms for alphabet knowledge, shapes and number 
concepts. (All forms are located on MTS).  Guidance for generating these forms are on the following 
page (41).  THESE FORMS ARE OPTIONAL! 
 

❑ My Teaching Strategies is the “ONLY” approved assessment system for preschool.  
 

❑ Provide activities from My Teaching Strategies’ activity library under the Planning Tab that correlate 
with objectives you will be discussing that day. Additionally, family resources and activities are provided 
on the Creative Curriculum System for Preschool’s Family Connection CD. These resources provide 
appropriate home enrichment activities and allow families to support their children’s growth and 
success. 
 

❑ Remember the goal is to continue to build positive relationships with families.  This is the first of many 
collaboration meetings, so always start with the strengths of the students and then discuss areas of 
improvement with a smile and a positive attitude.  
 

❑ For more information, please refer to Chapter 5 “Partnering with Families” of The Creative Curriculum 
for Preschool, The Foundation, Volume 1.  

 
 
 

Relax and Enjoy! 
 



 

MTS Assessment Forms - Walkthrough 
 

** NOTE: Forms will only generate with data input through ongoing assessments of each child. ** 
 

Documentation Tab 
x Select “Forms” 
x Select One: 

o Alphabet Knowledge (Obj.: 16a,16b,19a,19b) 
o Number Concepts (Obj.: 20c) 
o Shapes (Obj.: 21b) 

x Select a child 
x Drop down tab – far right of screen 

o Select Print or 
o PDF 

� Select “This child” or “Multiple children” to print each child’s assessment form. 
x Repeat for each TSG assessment form, as needed 

 
** Please refer to the Alphabet Knowledge sample form below. ** 

 
 

 
 
 
 



 

Dual Language Learners and Creative Curriculum 5th Edition 
Volume Topic Page 

The Foundation 
Volume 1 

Chapter 1 How Children Develop & Learn 
Individual Differences 

x Culture 
Including All Children  

x English- and Dual-Language Learners 
x Myths About Learning a Second Language 
x Levels of English Language Acquisition 
x Levels of Learning a Second Language 

Chapter 4 Caring & Teaching 
Including All Children 

x Teaching English-Language Learners 

 
 

42 
 

43 
44 
45 
46 
 

 
182 

Interest Areas 
Volume 2 

Related objectives and observing & responding to individual children within each interest area.  

Literacy 
Volume 3 

Chapter 17 The Components of Literacy 
x Vocabulary and Language (last paragraph) 
x The Teacher’s Role in Promoting Vocabulary & Language Development 
x For Dual-Language Learners (blue box) 

Chapter 18 Planning Your Literacy Program 
Meeting the Needs of All Children 

x Supporting English-Language Learners 
x  Individual Differences 
x  Maintaining Home Languages & Cultures 
x Developmental Sequence of English        Language Acquisition 
x Basing Instructional Strategies on the Child’s level of English Language Acquisition 
x Cultural supports 
x Social-emotional Supports 
x Environmental supports 
x Oral language support 
x Literacy supports 
x Family partnership supports 
x Repeated Read-Alouds 

Also relevant: 
Phonological Awareness 
Comprehension 
Background Knowledge 

 
539 
541 

 
558 
580 
581 
581 
582 
583 
585 
585 
585 
586 
587 
588 
614 
543 
559 
561 

Mathematics 
Volume 4 

Chapter 23 Planning Your Mathematics Program 
Meeting the Needs of All Children 

x Supporting English-Language Learners 

 
 

833 
Objectives for 

Development & 
Learning 
Volume 5 

Introduction 
x Working with English-Language or Dual-Language Learners 
x Home Language Survey 

English Language Acquisition 
x Simultaneous & sequential language learners 

Objective 37   
x Demonstrates progress in listening to and understanding English 
x Strategies 

Objective 38 
x Demonstrates progress in speaking English 
x Strategies 

Also relevant: 
Social-Emotional Development 
Language Development 
Literacy Development 
 
 

 
xix  
xx 

163 
165 
167 
169 

 
171 
3 
43 
81 

Blue box tips are located throughout the teaching guides! 
 



 

Early Childhood Inclusion 
“Early childhood inclusion embodies the values, policies, and practices that support the right of every infant 
and young child and his or her family, regardless of ability, to participate in a broad range of activities and 

contexts as full members of families, communities, and society. The desired results of inclusive experiences for 
children with and without disabilities and their families include a sense of belonging and membership, positive 

social relationships and friendships, and development and learning to reach their full potential.” 
         -NAEYC/DEC Definition 
 
The Office of Early Childhood is committed to meeting the needs of each preschool-aged student, including 
those with special needs.  Our goal is to ensure that every child eligible for special education services receives 
an appropriate education in the least restrictive environment.  In most cases, this means placing students with 
special needs in inclusive classrooms.  We must continuously strive to prepare our classrooms to meet the needs 
of all students.  

What does inclusion mean for us?  
Inclusion means teaching all children together, regardless of ability level. Inclusive programs celebrate 
children's similarities as well as their different abilities and cultures. In inclusive classrooms, children with 
special needs take part in the general education curriculum based on their ages and grades. They are not put into 
a separate classroom, but rather the curriculum and the room are adapted to meet children's needs.  

What does an inclusion team do?  
The inclusion team plans ways to adapt the curriculum and the classroom so all children can learn as 
independently as possible. People on an inclusion team are expected to have good communication skills. They 
are flexible and creative about meeting all children's needs. An inclusion team consists of people from inside 
and outside the school who work together to support children with special needs:  

x Regular education teachers teach the curriculum to all students.  

x Special education teachers help the regular education teachers plan how to make the curriculum work for 
children with special needs.  

x Classroom assistants work with the teachers to help children be as independent as possible in the 
classroom.  

x Related service providers may be speech therapists, occupational therapists, or physical therapists. They 
help the classroom staff decide how to work with children who have special needs. They also help children 
develop skills and abilities needed to function well in the classroom.  

x Parents give the team important information about their children's progress and needs. They also help with 
learning activities at home.  

x Administrative staff members help to run school programs. They also make sure that classroom staff 
members have the resources they need to work successfully with all children.  

How does inclusion work? 
A child's inclusion team meets regularly to plan how to make the curriculum, physical space, and special 
services fit together smoothly. The teacher makes changes based on input from the team.  
An inclusive classroom might have: 
 
x wider aisles so children with physical disabilities can move around easily 



 

x picture schedules so children with language delays can follow the daily routine  
x adaptive crayons and scissors that are made for children with fine motor delays  
x technology to aid children who have vision or hearing problems 
x special furniture for children with physical disabilities  
 

For more information on inclusion in preschool classrooms, visit these Web sites:  

1. Early Childhood Education: Special Education 
http://www.isbe.state.il.us/earlychi/html/spec-ed.htm  

2. Including Young Children with Special Needs 
http://www.newhorizons.org/spneeds/inclusion/information/schwartz3.htm  

3. How Preschool Teachers Include Children with Disabilities 
http://www.fpg.unc.edu/~ecrii/ECRII_Resources_ 
for_You_to_Use /ECRII_Briefs/brief13.pdf  

4. Toward a Better Understanding of Inclusion 
http://www.fpg.unc.edu/~ecrii/ECRII_Resources_ 
for_You_to_Use/ ECRII_Briefs/brief02.pdf  

5. Respecting Diversity: The Effects of Language, Culture, and Disability on Children's Preschool Experiences 
http://www.fpg.unc.edu/~ecrii/ECRII_Resources_ 
for_You_to_Use/ ECRII_Briefs/brief03.pdf  

6. How Inclusion Works: The Beliefs and Experiences of Those Who Implement and Participate in Inclusive Programs 
http://www.fpg.unc.edu/~ecrii/ECRII_Resources_ 
for_You_to_Use/ ECRII_Briefs/brief06.pdf  

7. ECTA Center: The Early Childhood Technical Assistance Center 
http://ectacenter.org/ 

8. Power of 2 
http://www.powerof2.org/  

9. National Dissemination Center for Children with Disabilities (NICHCY) 
http://nichcy.org/  

10. IEL Interactive Chat: Communicating with Parents during Sensitive or Difficult Situations 
http://illinoisearlylearning.org/chat/stephens/index.htm  

 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

 



 

 
 
 

This document must be filled out whenever anyone accesses a student’s I.E.P. It should remain with the I.E.P in 
a confidential location.  

IEP Sign-In Sheet 
 

 
NAME PURPOSE AUTHORITY DATE COMMENTS 

 
 

    

 
 

    

 
 

    

 
 

    

 
 

    

 
 

    

 
 

    

 
 

    

 
 

    

 
 

    

 
 

    

 
 

    

 
 

    

 
 

    

 
 

    

 
 

    

 
 
 
 
 
 
 
 
 
 
 



 

 
 

This form should remain in the student’s Related Services Consultation Binder; it serves as a way for the related 
services provider and teacher to communicate with one other regarding   

 
related services consultation log 

Student’s Initials ________        DOB _________            Teacher _______________________________ 
Service Provider ________________________________  

    Circle One:   PT     OT     SP     Resource  
 

 
 
 
 
 

Date: ________                    Goal(s):________________________________________________________                        
                                                                
_______________________________________________________________ 
Strategies/Feedback: 
 
 
 
 
 
 
 
Teacher’s Comments: 
 
 
 
 
 
         Significant Improvement            Moderate improvement                No improvement noted 
Date: ________                    Goal(s):________________________________________________________                        
                                                                
_______________________________________________________________ 
Strategies/Feedback: 
 
 
 
 
 
 
 
Teacher’s Comments: 
 
 
 
 
 
         Significant Improvement            Moderate improvement                No improvement noted 



 

related services consultation log (sample) 
 
Student’s Initials _J.G.___        DOB 4/15/10__           Teacher _Ms. Deshields_______ 
Service Provider _Vanessa Washington___________           
 

Circle One:        PT       OT    SP     Resource  
 

 
 

 

 

Date: 9/8/2014                    Goal(s):    J.G. will walk a balance beam forward 5 steps                    
                                                             J.G. will hop forward with feet together 5 times.  
Strategies/Feedback: 
During gross motor activities (indoor/outdoor) set up an obstacle course with a balance beam, hula hoops, 
balls. In small groups allow J.G. to complete obstacle course using fingertip assistance if necessary when 
walking the balance beam. When J.G gets to the hula hoops, encourage him to hop forward from each circle 5 
times with his feet together. Repeat the obstacle course, at least 3 xs during gross motor activity time, or as 
long as he will tolerate the activity. Repeat this activity daily during all gross motor activity times. 
                                                        V.W. (PT) 
 
 
 
Teacher’s Comments: 
 Thank you Ms. Vanessa for this awesome activity. On Monday, J.G. needed fingertip assistance with 
completing the balance activity. He had to be reminded to keep his feet together when jumping from the hula 
hoops. He tended to drift to the right when jumping. On Friday, he was able to walk unassisted on the balance 
beam. He is still having some trouble jumping with both feet closed from hoop to hoop. He can jump three times 
successfully, but has trouble maintaining his balance afterwards. Any suggestions to help with assisting him in 
jump forward without staggering to the right? 
 
 
         Significant Improvement         X    Moderate improvement                No improvement noted 
 
 
Date: 9/15/2014                   Goal(s):    J.G. will walk a balance beam forward 5 steps                    
                                                              J.G. will hop forward with feet together 5 times.  
Strategies/Feedback: 
Continue the obstacle course. When using the hula hoops. Place a J or box (use tape) in the middle of the 
circle, and encourage J.G. to jump to the letter. This should help him with jumping straight to the target letter. 
In addition, during music and movement, play “teacher says” and have students jump, hop, etc. V.W. (PT)  
 
 
 
Teacher’s Comments:  
Thank you so much for the tip! J.G. is improving daily while jumping to the J. This also helps him identify the J 
in his name. 
 
 
 
   X    Significant Improvement            Moderate improvement                No improvement noted 



 

 
 

We Love Books 



 

 
 

 
We Love Books 

 
 
 
 
 
 
 
 
 
 
 
 
 
Dear Parent (s)/ Guardian (s),  
 As we begin a new school year, it is important to share with you our lending library 
process.  We want to continue to expose our children to books that they will be able to select 
based upon their interests.  Literacy is a part of our curriculum and is incorporated into daily 
activities.  Your child will be participating in a lending library, where they will be able to bring 
books home to read with you.  Your child will have reading experiences in school and at home!  
  

We are asking for your support in the following areas:  
1. Read the selected book to your child each day.  
2. Have a discussion with your child about the book that you read. 
3. Return the book the next day.  
4. Please keep the book clear of writing and return it in the same condition.  
5. You are invited into our classroom to select a book with your child. 
 
We are very excited to work with you in assisting in your child’s learning and literacy 

development.  
 
Thank you, 
 

 
 
 
 
 
 



 

 
 
 

We Love Books Literacy Calendar 
 

September 

- Library Card Sign- Up Month   www.ala.org 
- International Literacy Day     www.reading.org 

October  

- Jumpstart’s Read for the Record  www.wegivebooks.org/readfortherecord 
November 

- National Family Literacy Day    www.famlit.org 
- National Young Reader’s Day   www.bookitprogram.com 
- National Children’s Book Week   www.cbcbooks.org 

March  

- Read Across America     www.nea.org/readacross 
- Dr. Seuss’ Birthday      www.seussville.com 

April  

- National Library Week    www.ala.org/pio/nlw 
- TV- Turnoff Week     www.tvturnoff.org 

May 

- Reading is Fun Week     www.rif.org 
- The Read In!      www.reading.org 
- Get Caught Reading Month    www.getcaughtreading.org 

 
 

“Reading aloud with children is known to be the single most important activity for 
building the knowledge and skills they will eventually require for learning to read.” 

Marilyn Jager Adams 
 

“Anything the teachers believe they can accomplish alone, they can do better in 
collaboration with parents.” 

Peter Hannon, How Can We Foster Children's Early Literacy Development, eds. Susan Neuman and Kathleen 
Roskos, 2001



 

 
 
 

How to Collaborate With Paraprofessionals 
By Jessica Cook, eHow Contributor 

If you are a teacher, chances are you have the opportunity to work with paraprofessionals in your school. This relationship 
can be a productive and respectful one that fosters collaboration and support if it is set up correctly. With a little bit of 
effort, you can build a positive working relationship with the paraprofessionals in your school. 

Difficulty: Easy 

Instructions 

1. Work Together Easily 
o Seek to understand roles. Paraprofessionals have many different jobs to perform in a school, so do not 

make the mistake of assuming that every paraprofessional does the same job. If you aren't sure what the 
paraprofessional in your class is supposed to do, just ask her. It may be that she is there to help you with 
the overall population of students you teach, or she may be assigned to work with a single student who 
requires a one-on-one aid for his or her special education needs. You should know what the 
paraprofessional does before asking her to do something that is outside the range of her job duties. 

o  Divide responsibilities. To avoid stepping on one another's toes during the class period, establish 
responsibilities from the beginning. For example, the teacher may be responsible for teaching the lesson, 
but the paraprofessional will work with specific students to help them understand the material being 
taught. 

o Explain your rules. Sometimes conflicts occur if a paraprofessional does not understand the rules of the 
classroom; your colleague may inadvertently undermine your authority by allowing a student to break a 
rule if he or she doesn't know what the rules are. Share your classroom management philosophy and rules 
with the paraprofessional at the beginning of the year to avoid such misunderstandings. 

o Communicate often. Set aside some time each day or week to talk to your paraprofessional and discuss 
the classroom. You can talk about specific students, upcoming lessons and assessments or how you each 
think things are going in the class. This will be a good time to air out any concerns and exchange ideas for 
future class periods. 

Tips & Warnings 

x Be respectful of each other and remember that everyone has something to contribute 
x Do not assume that the paraprofessional is there to be your personal assistant; her primary duty is to the students. 



 

 
 
 

 
  

x Be a self-starter. Take on responsibilities with a positive attitude 

x Review instructional resources i.e. Creative Curriculum and Second Step 

x Communicate and collaborate with the classroom teacher 

o Become familiar with the teacher's instructional methods for individuals and groups 

o Observe how teachers work with students with special needs  

o Observe students, takes notes and share with the classroom teacher for Teaching Strategies Gold 

assessment 

o When you don't understand: ASK 

x Welcome and help substitutes with the children, classroom routines, schedules and activities 

x Welcome aides and volunteers 

o Clarify roles 

o Provide guidance and encouragement 

o Review routines, materials and activities 

o Help the aide learn, give direction when necessary and be open to their ideas 

Tips for Paraprofessionals 



 

 
Transition Management Schedule (Sample) 

Time Teacher A Teacher B 
8:30-8:45 Greet children and parents Facilitate quiet activities 
8:45-9:00 Facilitate bathroom Clean and prepare tables for breakfast 
9:00-9:15 Join children at table for breakfast Join children at table for breakfast 
9:15-9:30 Prepare circle time activities Join children at table for breakfast 
9:30-9:50 Circle time Clean tables/prepare small group and center 

time activities 
9:50-10:10 Small Group  Center Time 

10:10-10:25 Center Time Center Time 
10:25-10:40 Center Time Center Time 
10:40-10:55 Center Time Center Time 
10:55-11:10 Gather toys for outdoor play Facilitate center cleanup 
11:10-11:25 Outdoor Play Outdoor Play 
11:25-11:40 Outdoor Play Outdoor Play 
11:40-11:55 Outdoor Play Outdoor Play 
11:55-12:10 Clean and prepare tables for lunch Facilitate bathroom 
12:10-12:25 LUNCH Join children at table for lunch 
12:25-12:40 LUNCH Lay out cots for rest time 
12:40-12:55 LUNCH Supervise nap 
12:55-1:10 Supervise nap LUNCH 
1:10-1:25 Supervise nap/prepare afternoon centers LUNCH 
1:25-1:40 Begin waking children from nap LUNCH 
1:40-1:55 Small Group Center Time 
1:55-2:10 Center Time Center Time 
2:10-2:35 Center Time Center Time 
2:35-2:45 Afternoon Circle Afternoon Circle 
2:45-3:00 Greet Parents/assist in dismissal  Greet Parents/assist in dismissal 
3:00-3:15 Planning Planning 
3:15-3:30 Planning Planning 

 
 

x The transition management schedule should be divided into no more than 15 to 20 minute intervals. 
 

x Teacher A could represent the classroom teacher, while Teacher B could represent the paraprofessional or vice 
versa. 

 
x Individual transition management schedules will differ for various reasons such as administrative decisions (i.e. 

scheduled lunch time) or classroom personnel. 
 

 



 

 
 

 
Transition Management Schedule 

 
Time Teacher A Teacher B 

   

   

   

   

   

   

   

   

   

   

   

   

   

   

   

   

   

   

   

   

   

   

   

   

   

   

   

   

 
 
 
 


